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THE INTERNATIONAL  
MIDDLE YEARS  
CURRICULUM
A curriculum for 11-14 year-olds from Fieldwork Education
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Teenagers have particular needs

An effective curriculum is designed 
to support and improve their learning 

through this critical time.
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Over the years that we have been designing and producing curriculums, key questions have guided all of our 

work. Here are the questions and why we think they are important:

1. What kind of world will our children and students live and work in?

Teaching and learning is exciting (and difficult) because it looks both forward and back. We look back because, 
in part, learning is about taking on the heritage of our culture and learning about what has made us who we are. 
We look forward because we know the world is going to be different than it was and we accept the challenge of 
making the best judgments we can about what that world will look like.

2. What kinds of students are likely to succeed in the world?

We are tasked with making the best predictions possible about the state of the world in the future. We have 
to do this because it guides our thinking about what kinds of people students will need to be. Their personal 
dispositions will be the key to whether students can make the best of their learning in the years to come.

3. What kinds of learning will our students need and how should they learn it?

A view about the future world and the personal qualities that will matter helps us decide what kinds of learning 
children and students will need. Knowing what kinds of learning they need guides us to what learning should 
look like in the classroom.

4.  What kinds of unique needs do students of this age group have?

The International Middle Years Curriculum (IMYC) is specifically designed around the needs of the developing 
adolescent brain in order to improve the way 11 – 14 year olds learn. It addresses five key needs of the teenage 
brain based on recent and consistently proven brain research.

• Much of this research tells us that the brain learns in an associative way; i.e. connecting new learning 
to previous learning, and adapting previously learned concepts to incorporate new learning. Making 
connections between the learning of different subjects is just as important as making connections within 
subjects.

• Because the adolescent brain is at a stage of specialising and pruning connections in a ‘use it or lose it’ 
fashion, it is crucial for students to make meaning of their learning to help strengthen the new connections 
and to ensure that the existing knowledge or skills connections are not lost or pruned.

• Teenagers also don’t view risk in the same way that adults do. As teachers, we need to create opportunities 
for teenagers to be active, practise their decision-making skills and to be given the opportunity to take risks 
during their learning, but to do so in a safe environment. 

• Peers play an increasingly important role in validation for teenagers as they move from childhood towards 
adulthood.

• Lastly, the adolescent’s prefrontal cortex which houses the executive function, is in flux during the teenage 
years; specialising and maturing. As a result, teenagers need extra support with behaviours affected by the 
executive function such as self-organisation, decision-making and self-control.

It is these five particular needs of the teenage brain that the IMYC has been specifically designed to support 
while at the same time providing challenging, engaging, rigorous learning that middle years students find 
relevant, inspiring and enjoyable.

OUR GUIDING QUESTIONS
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Learning with the IMYC follows six-week units based around a conceptual idea, called the ‘big 

idea’. An example of a big idea is: ‘Things are more stable when different elements are in 

the correct or best possible proportions.’ Students link the learning in their different subjects 

through the big idea, considering what they are learning from personal, interpersonal and 

global perspectives.

Students reflect regularly by responding to structured questions. This process is called ‘reflective 
journaling’ and is designed to help students formulate personal and conceptual understanding of 
the subject knowledge and skills that they are learning about, linked to the big idea.

At the end of each six-week unit, students work individually or in small groups to create and 
present a media project that reflects their understanding of the ways their subject learning links 
to the big idea. This gives students the opportunity to express their own ideas through modern, 
creative media.

The IMYC Process of Learning creates opportunities to connect learning and develop a personal 
perspective, to work with peers, take risks in a safe environment, and to help students to 
become confident, independent and engaged learners. It also provides them with the necessary 
academic rigour and transferable skills to prepare them well for GCSE or IGCSE, A levels and IB 
Diploma.

LEARNING WITH  
THE IMYC



5T: +44 (0)20 7531 9696            F: +44 (0)20 7531 1333            E: info@greatlearning.com            www.greatlearning.com/imyc

THE IMYC PROCESS  
OF LEARNING

THE

BIG
IDEA

Media

Project

Entry

Point

Knowledge

Harvest

Learning Goals

& Mindmaps

Learning

Activities

Reflective

Journaling

Assessment

for Learning



7
6

T
h

e
 I

n
te

rn
a

ti
o

n
a

l 
M

id
d

le
 Y

e
a

rs
 C

u
rr

ic
u

lu
m

  A
 c

ur
ri

cu
lu

m
 fo

r 
11

-1
4 

ye
ar

-o
ld

s 
fr

om
 F

ie
ld

w
or

k 
E

du
ca

tio
n

T
: 

+4
4 

(0
)2

0 
75

31
 9

69
6 

   
   

   
  F

: 
+4

4 
(0

)2
0 

75
31

 1
33

3 
   

   
   

  E
: i

nf
o@

gr
ea

tl
ea

rn
in

g.
co

m
   

   
   

   
w

w
w

.g
re

at
le

ar
ni

ng
.c

om
/i

m
yc

P
le

a
s

e
 o

p
e

n
 f

o
r
 t

h
e

 I
M

Y
C

 m
in

d
 m

a
p

  
>

<
  
P

le
a

s
e

 o
p

e
n

 f
o

r
 t

h
e

 I
M

Y
C

 m
in

d
 m

a
p



L
e

a
r
n

in
g

 G
o

a
ls

4
.1

  
K

n
o

w
 t

h
e

 c
h

a
r
a

c
te

r
is

ti
c

 f
e

a
tu

re
s

 o
f 

p
a

r
ti

c
u

la
r
 

p
e

r
io

d
s

 a
n

d
 s

o
c

ie
ti

e
s

4
.2

  
K

n
o

w
 t

h
a

t 
th

e
 s

tu
d

y
 o

f 
h

is
to

r
y

 i
s

 c
o

n
c
e

r
n

e
d

 w
it

h
 

th
e

 p
a

s
t 

in
 r

e
la

ti
o

n
 t

o
 t

h
e

 p
re

s
e

n
t

4
.3

  
K

n
o

w
 t

h
e

 h
is

to
r
y

 o
f 

th
e

 p
e

r
io

d
s

 b
e

in
g

 s
tu

d
ie

d

4.
4 

 
K

no
w

 a
bo

ut
 th

e 
id

ea
s,

 b
el

ie
fs

, a
tt

itu
de

s 
an

d 
ex

pe
ri

en
ce

s 
of

 p
eo

pl
e 

in
 th

e 
pa

st

4.
5 

 
K

no
w

 a
bo

ut
 th

e 
so

ci
al

, c
ul

tu
ra

l, 
re

lig
io

us
 a

nd
 

et
hn

ic
 d

iv
er

si
ty

 o
f t

he
 p

er
io

ds
 s

tu
di

ed

4
.7

  
B

e
 a

b
le

 t
o

 e
n

q
u

ir
e

 i
n

to
 h

is
to

r
ic

a
l 

q
u

e
s

ti
o

n
s

4
.8

  
B

e
 a

b
le

 t
o

 d
e

s
c

r
ib

e
 h

o
w

 t
h

e
 c

o
u

n
tr

ie
s

 s
tu

d
ie

d
 

h
a

v
e

 r
e

s
p

o
n

d
e

d
 t

o
 t

h
e

 c
o

n
fl 

ic
ts

, 
s

o
c

ia
l 

c
h

a
n

g
e

s
, 

p
o

li
ti

c
a

l 
c

h
a

n
g

e
s

 a
n

d
 e

c
o

n
o

m
ic

 d
e

v
e

lo
p

m
e

n
ts

 

th
a

t 
re

p
re

s
e

n
t 

th
e

ir
 h

is
to

r
y

4.
9 

 
B

e 
ab

le
 to

 d
es

cr
ib

e 
as

pe
ct

s 
of

 th
e 

pa
st

 fr
om

 a
 

ra
ng

e 
of

 s
ou

rc
es

4
.1

0
  

B
e

 a
b

le
 t

o
 d

e
s

c
r
ib

e
 a

n
d

 i
d

e
n

ti
fy

 c
a

u
s

e
s

 f
o

r
 

a
n

d
 r

e
s

u
lt

s
 o

f 
h

is
to

r
ic

a
l 

e
v

e
n

ts
, 

s
it

u
a

ti
o

n
s

 a
n

d
 

c
h

a
n

g
e

s
 i

n
 t

h
e

 p
e

r
io

d
s

 t
h

e
y

 h
a

v
e

 s
tu

d
ie

d

4
.1

4
  

B
e

 a
b

le
 t

o
 s

e
le

c
t 

a
n

d
 r

e
c
o

rd
 i

n
fo

r
m

a
ti

o
n

 r
e

le
v

a
n

t 

to
 a

n
 h

is
to

r
ic

a
l 

to
p

ic

4
.1

5
  

B
e

 a
b

le
 t

o
 p

la
c

e
 t

h
e

 e
v

e
n

ts
, 

p
e

o
p

le
 a

n
d

 

c
h

a
n

g
e

s
 i

n
 t

h
e

 p
e

r
io

d
s

 t
h

e
y

 h
a

v
e

 s
tu

d
ie

d
 i

n
to

 a
 

c
h

ro
n

o
lo

g
ic

a
l 

fr
a

m
e

w
o

r
k

4.
16

  
B

e 
ab

le
 to

 d
es

cr
ib

e 
ho

w
 c

er
ta

in
 a

sp
ec

ts
 o

f t
he

 
pa

st
 h

av
e 

be
en

 r
ep

re
se

nt
ed

 a
nd

 in
te

rp
re

te
d 

in
 

di
ff

er
en

t w
ay

s

4.
17

  
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

of
 h

ow
 h

is
to

ri
ca

l 
so

ur
ce

s 
ca

n 
be

 d
iff

er
en

t f
ro

m
 a

nd
 c

on
tr

ad
ic

t o
ne

 
an

ot
he

r 
an

d 
th

at
 th

ey
 r

efl
 e

ct
 th

ei
r 

co
nt

ex
t o

f t
im

e,
 

pl
ac

e 
an

d 
vi

ew
po

in
t

L
e

a
r
n

in
g

 G
o

a
ls

4
.1

  
K

n
o

w
 a

b
o

u
t 

th
e

 k
e

y
 f

e
a

tu
re

s
 r

e
la

te
d

 t
o

 t
h

e
 d

if
fe

re
n

t 
li

v
e

s
 o

f 
p

e
o

p
le

 i
n

 

th
e

ir
 h

o
m

e
 c

o
u

n
tr

y
 a

n
d

, 
w

h
e

re
 a

p
p

ro
p

r
ia

te
, 

th
e

ir
 p

a
re

n
ts

’ 
h

o
m

e
 c

o
u

n
tr

ie
s

4
.2

  
K

n
o

w
 a

b
o

u
t 

th
e

 k
e

y
 f

e
a

tu
re

s
 r

e
la

te
d

 t
o

 t
h

e
 d

if
fe

re
n

t 
li

v
e

s
 o

f 
p

e
o

p
le

 i
n

 t
h

e
 

c
o

u
n

tr
ie

s
 t

h
e

y
 h

a
v

e
 s

tu
d

ie
d

4
.4

  
K

n
o

w
 a

b
o

u
t 

s
im

il
a

r
it

ie
s

 a
n

d
 d

if
fe

re
n

c
e

s
 b

e
tw

e
e

n
 t

h
e

 l
iv

e
s

 o
f 

p
e

o
p

le
 i

n
 

d
if

fe
re

n
t 

c
o

u
n

tr
ie

s

4.
5 

 
B

e 
ab

le
 to

 e
xp

la
in

 h
ow

 th
e 

liv
es

 o
f p

eo
pl

e 
in

 o
ne

 c
ou

nt
ry

 o
r 

gr
ou

p 
ar

e 
af

fe
ct

ed
 b

y 
th

e 
ac

tiv
iti

es
 o

f o
th

er
 c

ou
nt

ri
es

 o
r 

gr
ou

ps

4.
7 

 
B

e 
ab

le
 to

 d
ev

el
op

 a
n 

in
cr

ea
si

ng
ly

 m
at

ur
e 

re
sp

on
se

 to
 th

e 
‘o

th
er

’

4.
8 

 
B

e 
ab

le
 to

 a
pp

re
ci

at
e 

an
ot

he
r 

co
un

tr
y,

 c
ul

tu
re

, s
oc

ie
ty

 w
hi

le
 s

til
l v

al
ui

ng
 

an
d 

ta
ki

ng
 p

ri
de

 in
 o

ne
’s

 o
w

n

4.
11

  
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

th
at

 th
er

e 
is

 v
al

ue
 in

 k
no

w
in

g 
an

d 
un

de
rs

ta
nd

in
g 

bo
th

 th
e 

si
m

ila
ri

tie
s 

an
d 

th
e 

di
ff

er
en

ce
s 

be
tw

ee
n 

di
ffe

re
nt

 c
ou

nt
ri

es

L
e

a
r
n

in
g

 G
o

a
ls

4
.1

  
K

n
o

w
 t

h
a

t 
th

e
 s

tu
d

y
 o

f 
p

h
y

s
ic

a
l 

e
d

u
c

a
ti

o
n

 i
s

 c
o

n
c
e

r
n

e
d

 w
it

h
 h

e
a

lt
h

y
 l

if
e

s
ty

le
 c

h
o

ic
e

s
 

a
n

d
 a

c
ti

v
it

y
 w

h
ic

h
 l

e
a

d
 t

o
 p

h
y

s
ic

a
l,

 e
m

o
ti

o
n

a
l 

a
n

d
 m

e
n

ta
l 

b
a

la
n

c
e

4
.6

  
B

e
 a

b
le

 t
o

 s
te

a
d

il
y

 i
m

p
ro

v
e

 p
e

r
fo

r
m

a
n

c
e

 w
it

h
 c

o
n

tr
o

l,
 c

o
o

rd
in

a
ti

o
n

, 
p

re
c

is
io

n
 a

n
d

 

c
o

n
s

is
te

n
c

y
, 

a
 r

a
n

g
e

 o
f 

p
h

y
s

ic
a

l 
s

k
il

ls
 a

n
d

 t
e

c
h

n
iq

u
e

s
 w

h
e

n
e

v
e

r
 p

o
s

s
ib

le

4.
7 

 
B

e 
ab

le
 to

 s
el

ec
t a

 p
hy

si
ca

l a
ct

iv
ity

 th
ey

 e
nj

oy
 a

nd
 d

ec
id

e 
ho

w
 th

ey
 w

ill
 p

ar
tic

ip
at

e 
in

 
th

ei
r 

ch
os

en
 a

ct
iv

ity

4
.1

0
  

B
e

 a
b

le
 t

o
 u

s
e

 s
a

fe
 a

n
d

 a
c
c
e

p
ta

b
le

 t
a

c
ti

c
s

 t
o

 s
te

a
d

il
y

 i
m

p
ro

v
e

 t
h

e
ir

 o
w

n
 p

e
r
fo

r
m

a
n

c
e

 

a
n

d
 t

h
a

t 
o

f 
a

 t
e

a
m

4.
11

  
B

e 
ab

le
 to

 id
en

tif
y 

th
e 

fe
at

ur
es

 o
f a

 g
oo

d 
ph

ys
ic

al
 p

er
fo

rm
an

ce

4.
12

  
B

e 
ab

le
 to

 e
va

lu
at

e 
th

ei
r 

ow
n 

pe
rf

or
m

an
ce

 o
bj

ec
tiv

el
y 

an
d 

m
ak

e 
a 

pl
an

 o
f a

ct
io

n

4.
16

  
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

of
 h

ow
 p

hy
si

ca
l a

ct
iv

ity
 a

ff
ec

ts
 th

e 
bo

dy
, m

in
d 

an
d 

em
ot

io
ns

4.
19

  
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

of
 h

ow
 a

tt
itu

de
s 

to
w

ar
ds

 h
ea

lt
h,

 p
ra

ct
ic

es
 a

nd
 b

eh
av

io
ur

s 
di

ff
er

 b
as

ed
 o

n 
cu

lt
ur

al
 v

al
ue

s 
an

d 
be

lie
fs

L
e

a
r
n

in
g

 G
o

a
ls

4
.1

  
K

n
o

w
 t

h
a

t 
th

e
 s

tu
d

y
 o

f 
a

r
t 

is
 c

o
n

c
e

r
n

e
d

 w
it

h
 v

is
u

a
l,

 

ta
c

ti
le

 a
n

d
 p

e
r
s

o
n

a
l 

e
x

p
re

s
s

io
n

 u
s

e
d

 t
o

 s
h

a
re

 a
n

d
 

e
x

p
re

s
s

 e
m

o
ti

o
n

s
, 

id
e

a
s

 a
n

d
 v

a
lu

e
s

4
.4

  
B

e
 a

b
le

 t
o

 r
e

c
o

g
n

is
e

 i
n

fl 
u

e
n

ti
a

l 
a

r
ti

s
ts

 f
ro

m
 

p
a

r
ti

c
u

la
r
 c

o
u

n
tr

ie
s

, 
g

e
n

re
s

 o
r
 p

e
r
io

d
s

 a
n

d
 t

h
e

 

p
ie

c
e

s
 o

f 
a

r
t 

th
e

y
 p

ro
d

u
c
e

d

4
.5

  
B

e
 a

b
le

 t
o

 e
v

id
e

n
c
e

 h
o

w
 a

r
ti

s
ts

, 
c

r
a

ft
s

p
e

o
p

le
 a

n
d

 

d
e

s
ig

n
e

r
s

 f
ro

m
 a

 v
a

r
ie

ty
 o

f 
tr

a
d

it
io

n
s

 f
ro

m
 a

ro
u

n
d

 

th
e

 w
o

r
ld

 u
s

e
 m

a
te

r
ia

ls
, 

fo
r
m

s
 a

n
d

 t
e

c
h

n
iq

u
e

s
 

to
 e

x
p

re
s

s
 t

h
e

ir
 f

e
e

li
n

g
s

, 
o

b
s

e
r
v

a
ti

o
n

s
 a

n
d

 

e
x

p
e

r
ie

n
c
e

s

4
.6

  
B

e
 a

b
le

 t
o

 u
s

e
 t

h
e

 e
le

m
e

n
ts

 o
f 

a
r
t 

a
n

d
 p

r
in

c
ip

le
s

 

o
f 

d
e

s
ig

n
 t

o
 d

is
c

u
s

s
 a

n
d

 c
r
it

iq
u

e
 w

o
r
k

s
 o

f 
a

r
t 

s
h

o
w

in
g

 u
n

d
e

r
s

ta
n

d
in

g
, 

re
s

p
e

c
t 

a
n

d
 e

n
jo

y
m

e
n

t 
a

s
 

a
p

p
ro

p
r
ia

te

4.
8 

 
B

e 
ab

le
 to

 c
re

at
e 

ar
t t

o 
ac

hi
ev

e 
a 

pa
rt

ic
ul

ar
 p

ur
po

se
 

so
 th

at
 th

e 
id

ea
 g

oe
s 

be
yo

nd
 a

rt
 b

ei
ng

 e
xc

lu
si

ve
ly

 fo
r 

se
lf

-e
xp

re
ss

io
n 

an
d 

cr
ea

tiv
ity

4
.9

  
B

e
 a

b
le

 t
o

 e
v

a
lu

a
te

 t
h

e
ir

 i
n

it
ia

l 
a

r
ti

s
ti

c
 p

ro
d

u
c

ts
 a

n
d

 

a
d

ju
s

t 
th

e
 w

o
r
k

 t
o

 b
e

tt
e

r
 s

u
it

 t
h

e
ir

 e
x

p
re

s
s

io
n

4
.1

0
  

B
e

 a
b

le
 t

o
 d

e
s

c
r
ib

e
 w

o
r
k

s
 o

f 
a

r
t 

in
 t

e
r
m

s
 o

f 

m
e

a
n

in
g

, 
d

e
s

ig
n

, 
m

a
te

r
ia

ls
, 

te
c

h
n

iq
u

e
, 

p
la

c
e

 a
n

d
 

ti
m

e

L
e

a
r
n

in
g

 G
o

a
ls

4.
1 

 
K

no
w

 th
at

 th
e 

st
ud

y 
of

 IC
T 

an
d 

co
m

pu
tin

g 
is

 c
on

ce
rn

ed
 w

ith
 

ap
pl

yi
ng

 te
ch

no
lo

gy
 to

 g
at

he
r,

 u
se

 a
nd

 e
xc

ha
ng

e 
in

fo
rm

at
io

n

4.
2 

 
K

no
w

 a
bo

ut
 d

iff
er

en
t w

ay
s 

to
 fi 

nd
 a

nd
 id

en
tif

y 
cr

ed
ib

le
 a

nd
 

re
sp

ec
te

d 
di

gi
ta

l r
es

ou
rc

es
, a

nd
 h

ow
 to

 c
ite

 d
ig

ita
l s

ou
rc

es
 

in
 th

ei
r 

w
or

k

4.
24

 
B

e 
ab

le
 to

 d
es

ig
n,

 c
re

at
e,

 u
se

 a
nd

 e
va

lu
at

e 
cr

ea
tiv

e 
di

gi
ta

l 
so

lu
tio

ns
 fo

r 
au

th
en

tic
 p

ur
po

se
s,

 c
on

si
de

ri
ng

 th
e 

en
d-

us
er

.

L
e

a
r
n

in
g

 G
o

a
ls

R
e

a
d

in
g

4
.1

1
  

B
e

 a
b

le
 t

o
 d

e
te

r
m

in
e

 t
h

e
 t

h
e

m
e

 o
f 

a
 t

e
x

t 
a

n
d

 i
ts

 r
e

la
ti

o
n

s
h

ip
 t

o
 

p
lo

t,
 s

e
tt

in
g

 a
n

d
 c

h
a

r
a

c
te

rs

4
.1

7
  

B
e

 a
b

le
 t

o
 w

r
it

e
 i

n
 a

 r
a

n
g

e
 o

f 
d

if
fe

re
n

t 
fo

r
m

s
 a

p
p

ro
p

r
ia

te
 f

o
r
 

th
e

ir
 p

u
r
p

o
s

e
 a

n
d

 r
e

a
d

e
r
s

W
r
it

in
g

4.
18

  
B

e 
ab

le
 to

 w
ri

te
 n

ar
ra

tiv
es

 to
 c

om
m

un
ic

at
e 

re
al

 o
r 

im
ag

in
ed

 
ev

en
ts

 u
si

ng
 d

es
cr

ip
tiv

e 
de

ta
ils

 a
nd

 e
ve

nt
 s

eq
ue

nc
es

4.
24

  
B

e 
ab

le
 to

 w
ri

te
 n

ea
tly

 a
nd

 le
gi

bl
y

L
a

n
g

u
a

g
e

 A
w

a
re

n
e

s
s

(S
ch

oo
ls

 w
ill

 c
ho

os
e 

th
e 

La
ng

ua
ge

 A
w

ar
en

es
s 

go
al

s 
th

at
 s

ui
t t

he
ir

 
co

nt
en

t a
nd

 th
e 

in
di

vi
du

al
 n

ee
ds

 o
f t

he
ir

 s
tu

de
nt

s.
)

4
.2

5
 

K
n

o
w

 r
u

le
s

 f
o

r
 g

r
a

m
m

a
ti

c
a

l 
c
o

n
s

tr
u

c
ti

o
n

 a
n

d
 u

s
a

g
e

4
.2

6
 

K
n

o
w

 r
u

le
s

 f
o

r
 s

p
e

ll
in

g
, 

p
u

n
c

tu
a

ti
o

n
 a

n
d

 c
a

p
it

a
li

s
a

ti
o

n

4.
27

 
B

e 
ab

le
 to

 r
ec

og
ni

se
 th

e 
de

vi
ce

s 
us

ed
 b

y 
an

 a
ut

ho
r 

to
 

ac
co

m
pl

is
h 

a 
pu

rp
os

e

4.
28

 
B

e 
ab

le
 to

 r
ec

og
ni

se
 d

iff
er

en
t f

or
m

s,
 g

en
re

s 
an

d 
th

em
es

4.
29

 
B

e 
ab

le
 to

 e
xp

la
in

 a
nd

 d
es

cr
ib

e 
th

e 
m

ai
n 

fe
at

ur
es

, i
de

as
, 

th
em

es
, e

ve
nt

s,
 in

fo
rm

at
io

n 
an

d 
ch

ar
ac

te
rs

 in
 a

 te
xt

4.
30

 
B

e 
ab

le
 to

 r
ec

og
ni

se
 a

nd
 u

se
 fi 

gu
re

s 
of

 s
pe

ec
h

4.
31

 
B

e 
ab

le
 to

 r
ec

og
ni

se
 a

nd
 u

se
 d

es
cr

ip
tiv

e 
la

ng
ua

ge

4.
32

 
B

e 
ab

le
 to

 r
ec

og
ni

se
 a

nd
 u

se
 li

te
ra

l l
an

gu
ag

e

4.
33

 
B

e 
ab

le
 to

 r
ec

og
ni

se
 a

nd
 u

se
 d

iff
er

en
t f

or
m

s,
 s

ty
le

s 
an

d 
ge

nr
es

4.
34

 
B

e 
ab

le
 to

 r
ec

og
ni

se
 a

nd
 u

se
 d

iff
er

en
t l

in
gu

is
tic

 c
on

ve
nt

io
ns

4.
35

 
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

th
at

 la
ng

ua
ge

 is
 u

se
d 

di
ff

er
en

tl
y 

in
 

di
ff

er
en

t s
itu

at
io

ns

4.
36

 
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

th
at

 la
ng

ua
ge

 a
nd

 th
e 

w
ay

 it
 is

 u
se

d 
af

fe
ct

s 
th

e 
re

la
tio

ns
hi

ps
 b

et
w

ee
n 

pe
op

le

4.
37

 
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

th
at

 th
er

e 
ar

e 
cu

lt
ur

al
 d

iff
er

en
ce

s 
be

tw
ee

n 
th

e 
w

ay
 th

at
 la

ng
ua

ge
 is

 u
se

d 
by

 d
iff

er
en

t p
eo

pl
e 

an
d 

in
 

di
ff

er
en

t s
itu

at
io

ns

4.
38

 
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

th
at

 th
e 

m
ea

ni
ng

 o
f l

an
gu

ag
e 

ca
n 

be
 in

fl u
en

ce
d 

by
 th

e 
si

tu
at

io
n,

 fo
rm

, u
ne

xp
re

ss
ed

 in
te

nt
io

ns
, 

ph
ys

ic
al

 p
os

tu
re

, f
ac

ia
l e

xp
re

ss
io

n 
an

d 
ge

st
ur

es

4.
39

 
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

th
at

 fo
rm

s 
of

 c
om

m
un

ic
at

io
n 

be
ne

fi t
 

fr
om

 th
e 

ap
pl

ic
at

io
n 

of
 r

ul
es

 

L
e

a
r
n

in
g

 G
o

a
ls

4.
2 

 
K

no
w

 th
e 

us
es

 o
f t

he
 e

le
m

en
ts

 o
f m

us
ic

4
.4

  
K

n
o

w
 c

h
a

r
a

c
te

r
is

ti
c

s
 o

f 
re

p
re

s
e

n
ta

ti
v

e
 m

u
s

ic
 g

e
n

re
s

 a
n

d
 s

ty
le

s
 f

ro
m

 a
 v

a
r
ie

ty
 o

f 
c

u
lt

u
re

s

4
.6

  
B

e
 a

b
le

 t
o

 u
s

e
 m

u
s

ic
 v

o
c

a
b

u
la

r
y

 a
n

d
 a

p
p

ly
 t

h
e

 e
le

m
e

n
ts

 o
f 

m
u

s
ic

 t
o

 a
n

a
ly

s
e

 a
n

d
 d

e
s

c
r
ib

e
 m

u
s

ic
a

l 
fo

r
m

s

4.
7 

 
B

e 
ab

le
 to

 in
te

rp
re

t s
ta

nd
ar

d 
no

ta
tio

n 
sy

m
bo

ls

4.
8 

 
B

e 
ab

le
 to

 s
in

g 
an

d/
or

 p
la

y 
a 

m
el

od
y 

w
ith

 a
cc

om
pa

ni
m

en
t

4.
10

  
B

e 
ab

le
 to

 c
re

at
e 

or
 c

om
po

se
 s

ho
rt

 p
ie

ce
s 

w
ith

in
 s

pe
ci

fi e
d 

pa
ra

m
et

er
s

4
.1

1
  

B
e

 a
b

le
 t

o
 p

e
r
fo

r
m

 a
 r

e
p

e
r
to

ir
e

 o
f 

m
u

s
ic

, 
a

lo
n

e
 o

r
 w

it
h

 o
th

e
r
s

, 
w

it
h

 a
tt

e
n

ti
o

n
 t

o
 p

e
r
fo

r
m

a
n

c
e

 p
r
a

c
ti

c
e

, 

b
re

a
th

-c
o

n
tr

o
l,

 p
o

s
tu

re
, 

a
n

d
 t

o
n

e
 q

u
a

li
ty

4.
12

  
B

e 
ab

le
 to

 m
ak

e 
ju

dg
m

en
ts

 a
bo

ut
 p

ie
ce

s 
of

 m
us

ic
, s

ho
w

in
g 

un
de

rs
ta

nd
in

g,
 a

pp
re

ci
at

io
n,

 r
es

pe
ct

 a
nd

 
en

jo
ym

en
t a

s 
ap

pr
op

ri
at

e

4.
14

  
B

e 
ab

le
 to

 im
pr

ov
is

e,
 e

xt
en

d 
or

 c
re

at
e 

m
us

ic
 to

 e
xp

re
ss

 e
m

ot
io

n,
 id

ea
s,

 c
re

at
iv

ity
 a

nd
 im

ag
in

at
io

n

4
.1

5
  

B
e

 a
b

le
 t

o
 p

e
r
fo

r
m

 a
s

 p
a

r
t 

o
f 

a
n

 e
n

s
e

m
b

le
 a

n
d

 c
o

n
tr

ib
u

te
 t

o
 t

h
e

 o
v

e
r
a

ll
 e

x
p

e
r
ie

n
c
e

 o
f 

th
e

 c
o

ll
a

b
o

r
a

ti
o

n

4
.1

6
 

B
e

 a
b

le
 t

o
 c

o
n

s
id

e
r
 p

ie
c
e

s
 o

f 
m

u
s

ic
 i

n
 t

e
r
m

s
 o

f 
m

e
a

n
in

g
, 

m
o

o
d

, 
s

tr
u

c
tu

re
, 

p
la

c
e

 a
n

d
 t

im
e

L
e

a
r
n

in
g

 G
o

a
ls

4.
1 

 
K

no
w

 th
at

 th
e 

st
ud

y 
of

 s
ci

en
ce

 is
 c

on
ce

rn
ed

 w
ith

 in
ve

st
ig

at
in

g 
an

d 
un

de
rs

ta
nd

in
g 

th
e 

an
im

at
e 

an
d 

in
an

im
at

e 
w

or
ld

 a
ro

un
d 

th
em

4
.2

  
B

e
 a

b
le

 t
o

 c
o

n
d

u
c

t 
s

c
ie

n
ti

fi
c

 i
n

v
e

s
ti

g
a

ti
o

n
s

 w
it

h
 i

n
c

re
a

s
in

g
 r

ig
o

u
r
 

4.
7 

 
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

of
 th

e 
et

hi
ca

l r
es

po
ns

ib
ili

ty
 a

ll 
sc

ie
nt

is
ts

 fa
ce

4.
11

  
K

no
w

 a
bo

ut
 th

e 
st

ru
ct

ur
e 

an
d 

fu
nc

tio
ns

 o
f c

om
pl

ex
 s

ys
te

m
s 

in
 p

la
nt

s;
 in

cl
ud

in
g 

ph
ot

os
yn

th
es

is
 in

 th
e 

le
av

es
, 

th
e 

ro
le

 o
f l

ea
f s

to
m

at
a 

in
 g

as
 e

xc
ha

ng
e 

an
d 

re
pr

od
uc

tio
n 

in
 p

la
nt

s,
 in

cl
ud

in
g 

po
lli

na
tio

n 
an

d 
fe

rt
ili

sa
tio

n

4.
13

  
K

no
w

 a
bo

ut
 ta

xo
no

m
y:

 th
e 

cl
as

si
fi c

at
io

n 
of

 li
vi

ng
 th

in
gs

 

4.
14

  
K

no
w

 a
bo

ut
 th

e 
in

te
rd

ep
en

de
nc

e 
of

 o
rg

an
is

m
s 

in
 a

n 
ec

os
ys

te
m

, i
nc

lu
di

ng
 h

ow
 li

vi
ng

 th
in

gs
 b

en
efi

 t
 a

nd
 s

uf
fe

r 
du

e 
to

 in
te

rn
al

 a
nd

 e
xt

er
na

l i
nfl

 u
en

ce
s 

in
 th

ei
r 

en
vi

ro
nm

en
ts

4.
15

  
K

no
w

 a
bo

ut
 th

e 
en

er
gy

 fl 
ow

 in
 a

 fo
od

 c
ha

in
, e

co
lo

gi
ca

l p
yr

am
id

 a
nd

 fo
od

 w
eb

 a
nd

 th
e 

m
ai

n 
pr

oc
es

se
s 

at
 w

or
k,

  
ph

ot
os

yn
th

es
is

 a
nd

 c
el

lu
la

r 
re

sp
ir

at
io

n

4.
18

  
B

e 
ab

le
 to

 c
la

ss
ify

 a
ni

m
al

s 
an

d 
pl

an
ts

 u
si

ng
 s

om
e 

lo
ca

l e
xa

m
pl

es

4.
21

  
B

e 
ab

le
 to

 d
ra

w
 d

ia
gr

am
s 

to
 il

lu
st

ra
te

 s
im

pl
e 

fo
od

 c
ha

in
s 

in
 a

n 
ec

os
ys

te
m

4.
22

  
B

e 
ab

le
 to

 d
es

cr
ib

e 
th

e 
pr

oc
es

s 
of

 e
ne

rg
y 

fl o
w

 in
 a

 fo
od

 c
ha

in
, e

co
lo

gi
ca

l p
yr

am
id

 o
r 

fo
od

 w
eb

 in
cl

ud
in

g 
ph

ot
os

yn
th

es
is

 a
nd

 re
sp

ir
at

io
n

4.
24

  
D

ev
el

op
 a

 d
ee

pe
r 

un
de

rs
ta

nd
in

g 
of

 th
e 

re
la

tio
ns

hi
p 

be
tw

ee
n 

liv
in

g 
th

in
gs

 a
nd

 th
e 

en
vi

ro
nm

en
t i

n 
w

hi
ch

 th
ey

 li
ve

4.
25

  
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

of
 th

e 
de

pe
nd

en
ce

 o
f a

lm
os

t a
ll 

lif
e 

on
 th

e 
ab

ili
ty

 o
f p

ho
to

sy
nt

he
tic

 o
rg

an
is

m
s 

(li
ke

 p
la

nt
s 

an
d 

al
ga

e)
 to

 s
to

re
 e

ne
rg

y 
an

d 
m

ai
nt

ai
n 

le
ve

ls
 o

f o
xy

ge
n 

an
d 

ca
rb

on
 d

io
xi

de
 in

 th
e 

at
m

os
ph

er
e

L
e

a
r
n

in
g

 G
o

a
ls

4
.1

  
K

n
o

w
 t

h
a

t 
th

e
 s

tu
d

y
 o

f 
g

e
o

g
r
a

p
h

y
 i

s
 c

o
n

c
e

r
n

e
d

 w
it

h
 p

la
c
e

s
 a

n
d

 e
n

v
ir

o
n

m
e

n
ts

 i
n

 t
h

e
 w

o
r
ld

4
.2

  
K

n
o

w
 a

b
o

u
t 

th
e

 m
a

in
 p

h
y

s
ic

a
l 

a
n

d
 h

u
m

a
n

 f
e

a
tu

r e
s

 a
n

d
 e

n
v

ir
o

n
m

e
n

ta
l 

is
s

u
e

s
 i

n
 p

a
r
ti

c
u

la
r
 l

o
c

a
li

ti
e

s

4
.3

  
K

n
o

w
 a

b
o

u
t 

v
a

r
y

in
g

 g
e

o
g

r
a

p
h

ic
a

l 
p

a
tt

e
r
n

s
 a

n
d

 p
h

y
s

ic
a

l 
p

ro
c
e

s
s

e
s

 o
f 

d
if

fe
re

n
t 

p
la

c
e

s

4.
4 

 
K

no
w

 a
bo

ut
 th

e 
ge

og
ra

ph
y,

 w
ea

th
er

 a
nd

 c
lim

at
e 

of
 p

ar
tic

ul
ar

 lo
ca

lit
ie

s

4.
5 

 
K

no
w

 a
bo

ut
 s

im
ila

ri
tie

s 
an

d 
di

ff
er

en
ce

s 
be

tw
ee

n 
pa

rt
ic

ul
ar

 lo
ca

lit
ie

s

4
.6

  
K

n
o

w
 h

o
w

 t
h

e
 f

e
a

tu
re

s
 o

f 
p

a
r
ti

c
u

la
r
 l

o
c

a
li

ti
e

s
 i

n
fl 

u
e

n
c
e

 t
h

e
 n

a
tu

re
 o

f 
h

u
m

a
n

 a
c

ti
v

it
ie

s
 w

it
h

in
 t

h
e

m

4.
8 

 
K

no
w

 h
ow

 p
eo

pl
e 

an
d 

th
ei

r 
ac

tio
ns

 a
ff

ec
t t

he
 e

nv
ir

on
m

en
t a

nd
 p

hy
si

ca
l f

ea
tu

re
s 

of
 a

 p
la

ce

4
.1

2
  

K
n

o
w

 h
o

w
 t

h
e

 c
o

m
b

in
a

ti
o

n
 o

f 
g

e
o

g
r
a

p
h

ic
a

l,
 e

n
v

ir
o

n
m

e
n

ta
l 

a
n

d
 e

c
o

n
o

m
ic

 f
e

a
tu

re
s

 o
f 

a
 r

e
g

io
n

 i
m

p
a

c
t 

h
u

m
a

n
 

d
is

tr
ib

u
ti

o
n

 p
a

tt
e

r
n

s

4
.1

3
  

B
e

 a
b

le
 t

o
 u

s
e

 a
n

d
 i

n
te

r
p

re
t 

g
lo

b
e

s
, 

m
a

p
s

, 
a

tl
a

s
e

s
, 

p
h

o
to

g
r
a

p
h

s
, 

c
o

m
p

u
te

r
 m

o
d

e
ls

, 
a

n
d

 s
a

te
ll

it
e

 i
m

a
g

e
s

 i
n

 

a
 v

a
r
ie

ty
 o

f 
s

c
a

le
s

4
.1

4
  

B
e

 a
b

le
 t

o
 m

a
k

e
 p

la
n

s
 a

n
d

 m
a

p
s

 u
s

in
g

 a
 v

a
r
ie

ty
 o

f 
s

c
a

le
s

, 
s

y
m

b
o

ls
 a

n
d

 k
e

y
s

4.
18

  
B

e 
ab

le
 to

 e
xp

la
in

 th
e 

re
la

tio
ns

hi
ps

 b
et

w
ee

n 
ph

ys
ic

al
 c

ha
ra

ct
er

is
tic

s 
an

d 
hu

m
an

 b
eh

av
io

ur
s 

th
at

 s
ha

pe
 a

 re
gi

on

4.
19

  
B

e 
ab

le
 to

 u
se

 m
ap

s 
in

 a
 v

ar
ie

ty
 o

f s
ca

le
s 

to
 lo

ca
te

 th
e 

po
si

tio
n,

 g
eo

gr
ap

hi
ca

l f
ea

tu
re

s 
an

d 
so

ci
al

 e
nv

ir
on

m
en

ts
 

of
 o

th
er

 c
ou

nt
ri

es
 a

nd
 c

on
tin

en
ts

 to
 g

ai
n 

un
de

rs
ta

nd
in

g 
of

 d
ai

ly
 li

fe

4.
20

 
B

e 
ab

le
 to

 e
xp

la
in

 h
ow

 p
hy

si
ca

l a
nd

 h
um

an
 p

ro
ce

ss
es

 le
ad

 to
 s

im
ila

ri
tie

s 
an

d 
di

ffe
re

nc
es

 b
et

w
ee

n 
pl

ac
es

4.
22

  
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

of
 h

ow
 lo

ca
lit

ie
s 

ar
e 

af
fe

ct
ed

 b
y 

na
tu

ra
l f

ea
tu

re
s 

an
d 

pr
oc

es
se

s

4.
23

  
D

ev
el

op
 a

n 
un

de
rs

ta
nd

in
g 

of
 h

ow
 a

nd
 w

hy
 p

eo
pl

e 
se

ek
 to

 m
an

ag
e 

an
d 

su
st

ai
n 

th
ei

r 
en

vi
ro

nm
en

t

L
e

a
r
n

in
g

 G
o

a
ls

4.
6 

 
K

no
w

 a
bo

ut
 a

 r
an

ge
 o

f v
ie

w
s,

 c
ul

tu
re

s 
an

d 
tr

ad
iti

on
s

4.
7 

 
B

e 
ab

le
 to

 c
on

si
de

r 
an

d 
re

sp
ec

t t
he

 v
ie

w
s,

 c
ul

tu
re

s 
an

d 
tr

ad
iti

on
s 

of
 o

th
er

 p
eo

pl
e

4.
29

  
B

e 
be

tt
er

 a
bl

e 
to

 c
om

m
un

ic
at

e 
ef

fe
ct

iv
el

y 
an

d 
ap

pr
op

ri
at

el
y 

w
ith

 in
di

vi
du

al
s 

an
d 

re
fl e

ct
 u

po
n 

ho
w

 th
ei

r 
ac

tio
ns

 a
ff

ec
t t

he
m

se
lv

es
 a

nd
 o

th
er

s

4.
32

  
B

e 
ab

le
 to

 c
on

si
de

r 
an

d 
re

sp
ec

t a
lt

er
na

tiv
e 

po
in

ts
 o

f v
ie

w

4.
34

  
B

e 
ab

le
 to

 r
efl

 e
ct

 o
n 

w
ha

t t
he

y 
ha

ve
 le

ar
ne

d 
an

d 
its

 im
pl

ic
at

io
ns

 fo
r 

th
ei

r 
ow

n 
liv

es
 

an
d 

th
e 

liv
es

 o
f o

th
er

 p
eo

pl
e

La
ng

ua
ge

 A
rts

In 
th

is 
un

it 
stu

de
nt

s 
ex

plo
re

 n
ar

ra
tiv

e 
wr

itin
g 

fo
cu

sin
g 

on
 th

e 
ele

me
nt

s, 
an

d 
pr

op
or

tio
ns

 o
f 

th
es

e, 
th

at
 c

an
 b

e 
em

plo
ye

d 
to
 

cr
ea

te
 a

nd
 o

rg
an

ise
 a

 s
to
ry

. T
he

y 
inv

es
tig

at
e 

ch
ar

ac
te
rs

, p
lot

 
an

d 
se

tti
ng

 in
 d

ep
th

, t
hin

kin
g 

ab
ou

t h
ow

 a
n 

au
th

or
 b

uil
ds

 a
 

sto
ry

 b
y 
co

mb
ini

ng
 th

es
e 

ele
me

nt
s. 

Th
ey

 th
en

 e
xp

er
im

en
t w

ith
 

th
eir

 o
wn

 id
ea

s 
an

d 
fin

all
y, 

pla
n 

th
eir

 o
wn

 n
ar

ra
tiv

es
 u

sin
g 

dr
am

a 
an

d 
dig

ita
l t

ec
hn

olo
gy

 to
 h

elp
 th

em
 im

pr
ov

e 
th

eir
 id

ea
s 

be
fo

re
 c

re
at

ing
 a

n 
or

igi
na

l s
to
ry

.

His
to
ry

In 
th

is 
un

it 
stu

de
nt

s 
co

ns
ide

r 
th

e 
im

po
rta

nc
e 

of
 s
cr

ut
ini

sin
g 

th
e 

va
st 

am
ou

nt
 o

f 
inf

or
ma

tio
n 

th
at

 is
 a

cc
es

sib
le 

on
lin

e 
an

d 
in 

ot
he

r 
me

dia
. T

he
y 
lea

rn
 to

 te
st 

th
e 

re
lia

bil
ity

 o
f 

so
ur

ce
s 
in 

or
de

r 
to
 g

ain
 a

n 
ac

cu
ra

te
 p

ict
ur

e 
of

 im
po

rta
nt

 p
eo

ple
, 

iss
ue

s 
an

d 
ev

en
ts.

 T
he

y 
inv

es
tig

at
e 

ho
w 

re
pu

ta
tio

ns
 a

re
 c

re
at

ed
, w

hy
 p

eo
ple

 d
ev

elo
p 

op
ini

on
s 
an

d 
ma

ke
 in

co
rr

ec
t o

r 
ina

cc
ur

at
e 

ju
dg

me
nt

s 
an

d 
wh

et
he

r 
his

to
ria

ns
 p

re
se

nt
 

fa
ir 

an
d 

un
bia

se
d 

ac
co

un
ts.

 S
tu

de
nt

s 
re

se
ar

ch
 h

ist
or

ica
l f

igu
re

s 
an

d 
th

e 
dif

fe
re

nt
 

fa
cto

rs
 th

at
 in

flu
en

ce
d 

op
ini

on
s 
at

 th
e 

tim
e 

an
d 

wh
y 
th

es
e 

ma
y 
ha

ve
 c

ha
ng

ed
.

IC
T 

an
d 

Co
mp

ut
ing

In 
th

is 
un

it 
stu

de
nt

s 
de

ve
lop

 a
n 

aw
ar

en
es

s 
of

 h
ow

 d
iff

er
en

t p
re

se
nt

at
ion

 
fo

rm
s 
ne

ed
 to

 c
on

sid
er

 th
e 

au
die

nc
e 

an
d 

pu
rp

os
e 

th
ey

 a
re

 in
te
nd

ed
 f

or
. 

St
ud

en
ts 

pr
ep

ar
e 

a 
br

ief
 p

re
se

nt
at

ion
 a

bo
ut

 th
em

se
lve

s, 
de

sig
n 

a 
log

o 
an

d 
pr

od
uc

e 
a 

sh
or

t r
ad

io 
co

mm
er

cia
l. 

All
 ta

sk
s 
fo

cu
s 
on

 h
ow

 e
lem

en
ts 

wit
hin

 a
 

pr
es

en
ta

tio
n 

ne
ed

 to
 b

e 
in 

th
e 

co
rr

ec
t p

ro
po

rti
on

 to
 a

ch
iev

e 
a 

sta
ble

 a
nd

 
su

cc
es

sf
ul 

so
lut

ion
. 

Di
sp

os
itio

ns
Th

is 
un

it 
pr

ov
ide

s t
he

 o
pp

or
tu
nit

y f
or

 st
ud

en
ts 

to 
be

co
me

 m
or

e 
th
ou

gh
tfu

l a
nd

 a
da

pt
ab

le 
th
ro

ug
h 

co
ns

ide
rin

g 
ho

w 
ind

ivid
ua

ls,
 

inc
lud

ing
 th

em
se

lve
s, 

be
ne

fit
 f
ro

m 
ap

pr
oa

ch
ing

 si
tu
at
ion

s i
n 

a 
me

as
ur

ed
, r

at
he

r 
th
an

 e
xtr

em
e 

wa
y. 

Th
ey
 p

ra
cti

se
 d

isc
us

sin
g 

iss
ue

s 
th
at
 th

ey
 f
ee

l s
tro

ng
ly 

ab
ou

t a
nd

 p
re

se
nt
ing

 th
eir

 v
iew

s c
lea

rly
 a

nd
 

re
sp

ec
tfu

lly.

Int
er

na
tio

na
l-M

ind
ed

ne
ss

In 
th

is 
un

it 
stu

de
nt

s 
co

ns
ide

r 
ho

w 
so

cia
l s

ta
bil

ity
 c

an
 b

e 
im

pr
ov

ed
 

wh
en

 d
iff

er
ing

 c
ult

ur
al 

be
lie

fs
 w

ith
in 

a 
co

mm
un

ity
 a

re
 r

es
pe

cte
d.

Sc
ien

ce
In 

th
is 

un
it, 

stu
de

nt
s 
lea

rn
 a

bo
ut

 liv
ing

 th
ing

s 
an

d 
th

eir
 

en
vir

on
me

nt
s 
an

d 
ho

w 
ins

ta
bil

ity
 in

 th
es

e 
sy
ste

ms
 is

 c
re

at
ed

 
wh

en
 d

iff
er

en
t e

lem
en

ts 
ar

e 
no

t i
n 

co
rr

ec
t p

ro
po

rti
on

. T
he

y 
stu

dy
 f

oo
d 

ch
ain

s, 
fo

od
 w

eb
s 
an

d 
th

e 
ec

olo
gic

al 
py

ra
mi

d 
of

 
nu

mb
er

s. 
Th

ey
 r

es
ea

rc
h 

bo
th

 n
at

ur
al 

an
d 

ma
n-

ma
de

 c
ha

ng
es

 
to
 th

e 
en

vir
on

me
nt

 th
at

 le
ad

 to
 in

sta
bil

ity
 o

r 
a 

ne
w 

eq
uil

ibr
ium

 
fo

r 
liv
ing

 o
rg

an
ism

s.

Ar
t

In 
th

is 
un

it 
stu

de
nt

s 
an

aly
se

 h
ow

 a
rti

sts
 

fr
om

 d
iff

er
en

t c
ult

ur
es

 h
av

e 
us

ed
 b

ala
nc

e, 
ha

rm
on

y, 
sta

bil
ity

 a
nd

 p
ro

po
rti

on
. T

he
y 
co

ns
ide

r 
sy
mm

et
ry

 a
nd

 a
sy
mm

et
ry

 in
 a

 r
an

ge
 o

f 
wo

rk
s 

an
d 

cr
ea

te
 a

 c
oll

ag
e 

th
at

 e
xp

lor
es

 h
ow

 v
isu

al 
ba

lan
ce

 c
an

 b
e 

cr
ea

te
d. 

Fin
all

y, 
stu

de
nt

s 
an

aly
se

 s
cu

lpt
ur

es
 f

ro
m 

a 
ra

ng
e 

of
 c

ult
ur

es
 

as
kin

g 
ho

w 
sta

bil
ity

 a
nd

 h
ar

mo
ny

 h
av

e 
be

en
 

cr
ea

te
d 

by
 u

sin
g 

th
e 

dif
fe

re
nt

 e
lem

en
ts 

in 
va

ry
ing

 p
ro

po
rti

on
s.

Ph
ys
ica

l E
du

ca
tio

n
In 

th
is 

un
it 

stu
de

nt
s 
co

ns
ide

r 
ho

w 
he

alt
h 

is 
mo

re
 s
ta

ble
 

wh
en

 p
hy

sic
al 

an
d 

me
nt

al 
fit

ne
ss
 a

re
 m

an
ag

ed
 in

 
ap

pr
op

ria
te
 p

ro
po

rti
on

s. 
Th

ey
 lo

ok
 a

t h
ow

 th
e 

he
alt

h 
of

 th
e 

he
ar

t a
nd

 lu
ng

s 
is 

ma
int

ain
ed

 th
ro

ug
h 

ae
ro

bic
 

ex
er

cis
e 

an
d 

lea
rn

 a
bo

ut
 th

e 
be

ne
fit

s 
of

 c
irc

uit
 tr

ain
ing

. 
Th

ey
 le

ar
n 

ab
ou

t a
nd

 p
ra

cti
se

 a
 v

ar
iet

y 
of

 e
xe

rc
ise

s 
fr

om
 d

iff
er

en
t c

ult
ur

es
, w

hic
h 

aim
 to

 a
ch

iev
e 

a 
bo

dy
/

mi
nd

 b
ala

nc
e 

th
en

 d
es

ign
 in

div
idu

al 
fit

ne
ss
 g

oa
ls 

th
at

 w
ill 

he
lp 

th
em

 a
ch

iev
e 

a 
he

alt
hie

r 
lif
es

tyl
e.

Ea
ch

 u
ni

t i
s 

su
m

m
ar

is
ed

 w
ith

in
 a

 m
in

d 
m

ap
 s

uc
h 

as
 th

e 
B

al
an

ce
 u

ni
t o

n 
th

is
 p

ag
e 

sp
re

ad
. Y

ou
 

w
ill

 s
ee

 th
at

 th
e 

ov
er

vi
ew

 o
f y

ou
r 

st
ud

en
ts

 le
ar

ni
ng

 in
 e

ac
h 

su
bj

ec
t i

s 
cl

os
el

y 
co

nn
ec

te
d 

to
 th

e 
B

ig
 Id

ea
 a

nd
 to

 th
e 

Le
ar

ni
ng

 G
oa

ls
 o

f e
ac

h 
su

bj
ec

t. 
Th

e 
Te

ac
he

rs
 F

ile
 c

on
ta

in
s 

a 
co

m
pl

et
e 

lis
t o

f 
Le

ar
ni

ng
 G

oa
ls

 a
nd

 m
in

d 
m

ap
s 

of
 e

ve
ry

 u
ni

t o
f t

he
 IM

YC
.

Th
ro

ug
ho

ut
 e

ve
ry

 u
ni

t a
nd

 in
 e

ve
ry

 s
ub

je
ct

, t
he

re
 a

re
 o

pp
or

tu
ni

tie
s 

to
 a

ss
es

s 
th

e 
pr

og
re

ss
 o

f 
yo

ur
 s

tu
de

nt
s 

sk
ill

s.
 L

ea
rn

in
g 

G
oa

ls
 in

 b
ol

d 
de

no
te

 k
ey

 s
ki

lls
 w

hi
ch

 c
or

re
sp

on
d 

to
 r

ub
ri

cs
 in

 th
e 

IM
YC

 A
ss

es
sm

en
t f

or
 L

ea
rn

in
g 

P
ro

gr
am

m
e.

U
si

ng
 th

e 
m

in
dm

ap
s 

to
 p

la
n 

co
lla

bo
ra

tiv
el

y 
he

lp
s 

en
su

re
 th

at
 e

ve
ry

 te
ac

he
r 

kn
ow

s 
ho

w
 th

ei
r 

co
lle

ag
ue

s 
ar

e 
he

lp
in

g 
st

ud
en

ts
 le

ar
n.

T
h

e
 I

M
Y
C

 m
in

d
 m

a
p

Mu
sic

Th
is 

un
it 

int
ro

du
ce

s 
stu

de
nt

s 
to
 a

 r
an

ge
 o

f 
ro

ck
 m

us
ic 

sp
an

nin
g 

fiv
e 

de
ca

de
s 
an

d 
se

ve
ra

l c
ult

ur
es

. T
he

y 
ex

am
ine

 th
e 

ar
ra

ng
em

en
ts 

an
d 

pr
op

or
tio

ns
 o

f 
ele

me
nt

s 
in 

ro
ck

 
mu

sic
 s
uc

h 
as

 th
e 

ve
rs

e 
an

d 
ch

or
us

 p
at

te
rn

, h
oo

ks
 a

nd
 r

iff
s, 

me
lod

y, 
ha

rm
on

y 
an

d 
rh

yth
m.

 T
he

y 
ex

plo
re

 h
ow

 th
es

e 
ar

e 
co

mb
ine

d 
to
 c

re
at

e 
sta

bil
ity

 w
ith

in 
a 

co
mp

os
itio

n 
an

d 
ma

ke
 it

 d
ist

inc
tly

 ‘r
oc

k’.
 S

tu
de

nt
s 
fo

rm
 s
ma

ll g
ro

up
s 
to
 (
wr

ite
 a

nd
) 
pe

rf
or

m 
a 

ro
ck

 s
on

g 
an

d 
re

fle
ct 

on
 h

ow
 e

ac
h 

ba
nd

 m
em

be
r 

co
nt

rib
ut

es
 to

 th
e 

wh
ole

.

Ge
og

ra
ph

y
In 

th
is 

un
it 

stu
de

nt
s 
co

ns
ide

r 
th

e 
va

lue
 o

f 
es

ta
bli

sh
ing

 s
ta

bil
ity

 w
ith

in 
co

mm
un

itie
s 
an

d 
ho

w 
th

is 
ca

n 
be

 a
ch

iev
ed

 b
y 
ma

na
gin

g 
dif

fe
re

nt
 e

lem
en

ts,
 o

r 
us

ing
 th

em
 in

 d
iff

er
en

t p
ro

po
rti

on
s. 

Th
ey

 
an

aly
se

 c
om

mu
nit

ies
, i

nc
lud

ing
 th

eir
 s
ch

oo
l, 

an
d 

as
se

ss
 im

po
rta

nt
 c

rit
er

ia 
su

ch
 a

s 
th

e 
dis

tri
bu

tio
n 

of
 

po
pu

lat
ion

, w
ea

lth
, f

ac
ilit

ies
 a

nd
 r

es
ou

rc
es

. T
he

y 
sp

ec
ula

te
 a

bo
ut

 th
e 

int
er

re
lat

ion
sh

ips
 b

et
we

en
 h

um
an

 
ac

tiv
ity

 a
nd

 th
e 

ph
ys
ica

l e
nv

iro
nm

en
t i

n 
pa

rts
 o

f 
th

e 
wo

rld
 w

he
re

 in
sta

bil
ity

 e
xis

ts 
be

tw
ee

n 
th

e 
tw

o.

B
a

la
n

c
e

11
-1

2
 y

e
a

r-
o

ld
s

TH
E 

B
IG

 ID
EA

T
h

in
g

s
 a

re
  m

o
re

 s
ta

b
le

 

w
h

e
n

 d
if

fe
re

n
t 

e
le

m
e

n
ts

 

a
re

 i
n

 t
h

e
 c

o
rr

e
c

t 
 o

r 
b

e
s

t 

p
o

s
s

ib
le

 p
ro

p
o

rt
io

n
s

.

T
h

e
 I

n
te

rn
a

ti
o

n
a

l 
M

id
d

le
 Y

e
a

rs
 C

u
rr

ic
u

lu
m

  A
 c

ur
ri

cu
lu

m
 fo

r 
11

-1
4 

ye
ar

-o
ld

s 
fr

om
 F

ie
ld

w
or

k 
E

du
ca

tio
n

E
ac

h 
un

it 
in

cl
ud

es
 a

 s
im

ila
r 

m
in

d 
m

ap
 p

ri
nt

ed
 fo

r 
di

sp
la

y.
T

: 
+4

4 
(0

)2
0 

75
31

 9
69

6 
   

   
   

  F
: 

+4
4 

(0
)2

0 
75

31
 1

33
3 

   
   

   
  E

: i
nf

o@
gr

ea
tl

ea
rn

in
g.

co
m

   
   

   
   

w
w

w
.g

re
at

le
ar

ni
ng

.c
om

/i
m

yc



10 The International Middle Years Curriculum  A curriculum for 11-14 year-olds from Fieldwork Education

The Big Idea

Success over time  
requires persistence.

Balance (For 11 to 12 year olds)

The Big Idea

Things are more stable when 
different elements are in 
the correct or best possible 
proportions.

Resilience (For 12 to 13 year olds)

Challenge (For 13 to 14 year olds)

The Big Idea

Facing up to, or overcoming,  
problems and barriers  
increases possibilities in  
our lives.

From Fieldwork Education, a division of the World Class Learning Group
www.greatlearning.com/imyc

ResilienceResilience
Success over time requires persistenceq p

A unit for students aged 12-13 years

From Fieldwork Education

www.greatlearning.com/imyc

ChallengeChallenge
Facing up to, or overcoming, problems andbarriers increases possibilities in our livesbarriers increases possibilities in our lives

A unit for students aged 13-14 years

Fieldwork Education Limited

www.greatlearning.com/imyc

BalanceBalanceBalance
Things are more stable when different elementsare in the correct or best possible proportions

BalanceBalance
Things are more stabble when different elementsare in the correct oor best possible proportions

Things are more stable when different elementsare in the correct or best possible proportions
A unit for students aged 11-12 years

are in the correct oare in the correct oor best possible proportionsor best possible proportions
A unit for A it f students aged nts agedt d t d 1111-12 years1-12 years1 12A unit for students aged 11-12 years

Subject coverage

Subject coverage

Subject coverage

Art

Geography

History

ICT and  
Computing 

Language Arts/
Literacy

Music

Physical 
Education

Science

Art

Geography

History

ICT and  
Computing 

Language Arts

Physical 
Education

Science

Art

Geography

History

ICT and  
Computing

Language Arts/
Literacy 

Music

Physical 
Education

Science

Technology

The IMYC provides schools with ten units for each of the three year groups or grade levels it covers.  

Below you will find outlines of examples of units from each year group.

THE 30 UNITS OF THE IMYC



11T: +44 (0)20 7531 9696            F: +44 (0)20 7531 1333            E: info@greatlearning.com            www.greatlearning.com/imyc

The IMYC addresses the needs of middle years (11- 14 year old/KS3) students and helps them develop as 

21st Century learners. It is based on clearly defined subject learning goals and standards which outline 

the knowledge, skills and understanding across all subjects, international mindedness and the personal 

development students need during their middle years experience.

The IMYC provides freedom and autonomy for teachers. It enables them to choose how to reach each 
learning goal, using the IMYC unit tasks, or adapting them to their students’ needs, to facilitate learning and 
skills development. Throughout the three years of the IMYC they will have multiple opportunities to enable 
the practical development of skills and allow sufficient time in class for students to practise properly.

For schools, the IMYC provides a cohesive structure that links learning and develops knowledge, skills and 
understanding across multiple subjects all linked to a unifying conceptual idea delivered over a six-week 
period. It has been developed with the understanding that schools should not be forced to revise their school 
structure. It complements and supports existing middle and secondary school structures and planning 
processes. It creates formal opportunities for subject teachers from multiple disciplines to collaborate and 
provides a cohesive learning experience for all students – again promoting relevance, engagement, skills and 
subject knowledge acquisition, personal and international development.

Once schools become members of the IMYC they can access the IMYC Members’ Lounge. The Members’ 
Lounge supports teachers in their planning and use of the IMYC and helps them to become part of a 
worldwide learning community using the IMYC. It includes handy tools like the Route Planner - an innovative 
teacher-friendly tool that helps teachers plan for their subjects for a whole year, ensuring suitable subject 
coverage of the learning goals for every year group. The Assessment for Learning programme and its 
tracking tool are resources that help teachers track subject skills over three years and give teachers online 
access to the latest updated IMYC units.

It is the first curriculum that really addresses what 11 to 14 year old  
students need. It actually attempts to put theory into practice and openly 

addresses the challenges that schools face when trying to bridge this gap. 
The IMYC shows real understanding of the unique philosophy and approach to 

learning that students at this developmental level require.

Alison Lipp, Secondary Principal and Curriculum Director at the American International School of Rotterdam

WHAT IS SO DIFFERENT 
ABOUT THE IMYC?
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In 1984, two headteachers and long term colleagues, 

David Playfoot and Martin Skelton, began Fieldwork 

Education. Their goal was to offer the best help to 

schools they could, help they felt hadn’t been available 

to their own schools, and help that was firmly rooted in 

best practice and research but that was also practical, 

accessible and jargon-free.

Something else was important too. Even as far back as 
1984, they recognised that learning was what schools 
were all about and that everything else in school should 
be judged on how well it contributed to children’s and 
students’ learning. Improving learning soon became 
the mission statement of Fieldwork Education and the 
defining characteristic of all of the early training work we 
carried out.

Fieldwork Education has grown and changed since those 
early days although our passion for improving learning 
remains as strong as ever. We now have long term 
relationships with schools, working with them over time to 
build capacity and improve learning for everyone.

We have developed the fastest-growing independent 
primary curriculum in the world. The International 
Primary Curriculum (IPC) is now used by schools in over 
92 countries where thousands of children experience 
great learning, great teaching and great fun. And we have 
also developed a range of assessment and evaluation 
tools, all – as you might expect – focused on learning. 
From Learning-Focused Reviews to our Assessment for 
Learning Programme to our transformational Looking for 
Learning protocol and The Looking for Learning Toolkit.

The IMYC represents the latest piece in our programme of 
learning-focused support for schools. We remain thrilled 
and buoyed by the support we get from schools and the 
feedback they give us about all aspects of our work. 

ABOUT FIELDWORK  
EDUCATION



Our learning now, you can see 

how one thing links to another, it’s like 

you’re building a mosaic. You find a piece 

and it fits and helps you to make a big 

picture of what you’re learning.

Student

After just one unit the 

students love it already because 

it is exciting to learn this way.  

They want to learn because 

it means something to them.

Head of School

The staff were shocked at how 

much understanding the chidren had 

gained from their learning. We were 

amazed at the engagement and the work 

produced. It’s so exciting.

Head of School

Students can identify connections 

in their learning in ways that we 

teachers don’t always see and they 

understand exactly how to use the big idea 

to help them find relevant links.

Curriculum Coordinator

Because there is one big idea 

(for each 6 week theme), most subjects 

all link to that and it helps so you can 

focus on it; you can see it in a 

geography way or an ICT way and in 

other subjects too.

Student

That was awesome!

I want to do it again!

Student after first exit point

The students are seeing the 

links in their subject learning before the 

adults do. We hadn’t anticipated the 

students’ ability to make the links so 

effectively and what’s most interesting 

is that it’s a very personal thing for 

each student; they can find 

connections in very different ways.

Curriculum Coordinator

Our learning now, you can see 

how one thing links to another, it’s like 

you’re building a mosaic. You find a piece 

and it fits and helps you to make a big 

picture of what you’re learning.

Student

AAfftter justt oone uuninit the 

stududeents lovvee iit alrlreae dy bececause

itit iiss excitiingng too leleaarn thhisis way.  

They wwana t toto llearn bbecause 

it meaeans ssomomethingng to them.

Head of SScScSchoh ol

TThe staff weerre shooccked at how 

mumuch understtaandingg the chidren had 

ggained fromm their lelearning. We were 

aamazed at ththe engagagement and the work 

prrooducedd. It’s so exciting.

Head of School

Students ccan ideenntify connecctitions 

in theirr llearnining in ways thhaat we 

teacheerrs donn’t’t always see e and theyey 

understatand exaxactly how to ususe the biigg idea  

too help ththem find relelevant linnkks.

Curriculum CCCoooordinatorr

Because there is one big idea 

(for each 6 week theme), most subjects 

all link to that and it helps so you can 

focus on it; you can see it in a 

geography way or an ICT way and in 

other subjects too.

Student

The students are seeing the 

links in their subject learning before the 

adults do. We hadn’t anticipated the 

students’ ability to make the links soso 

effectively and what’s most intereststiing 

is that it’s a very personal thingg for 

each student; they can finndd 

connections in very differennt waysys.

Curriculum Coordinator

That wwas awwesome!

I wawant to ddo it again!

Student after first exitit ppoio nt
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