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Teenagers have particular needs
An effective curriculum is designed
to support and improve their learning
through this critical time.
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OUR GUIDING QUESTIONS
O

ver the years that we have been designing and producing curriculums, key questions have guided all of our
work. Here are the questions and why we think they are important:

1. What kind of world will our children and students live and work in?
Teaching and learning is exciting (and difﬁcult) because it looks both forward and back. We look back because,
in part, learning is about taking on the heritage of our culture and learning about what has made us who we are.
We look forward because we know the world is going to be different than it was and we accept the challenge of
making the best judgments we can about what that world will look like.

2. What kinds of students are likely to succeed in the world?
We are tasked with making the best predictions possible about the state of the world in the future. We have
to do this because it guides our thinking about what kinds of people students will need to be. Their personal
dispositions will be the key to whether students can make the best of their learning in the years to come.

3. What kinds of learning will our students need and how should they learn it?
A view about the future world and the personal qualities that will matter helps us decide what kinds of learning
children and students will need. Knowing what kinds of learning they need guides us to what learning should
look like in the classroom.

4. What kinds of unique needs do students of this age group have?
The International Middle Years Curriculum (IMYC) is speciﬁcally designed around the needs of the developing
adolescent brain in order to improve the way 11 – 14 year olds learn. It addresses ﬁve key needs of the teenage
brain based on recent and consistently proven brain research.
• Much of this research tells us that the brain learns in an associative way; i.e. connecting new learning
to previous learning, and adapting previously learned concepts to incorporate new learning. Making
connections between the learning of different subjects is just as important as making connections within
subjects.
• Because the adolescent brain is at a stage of specialising and pruning connections in a ‘use it or lose it’
fashion, it is crucial for students to make meaning of their learning to help strengthen the new connections
and to ensure that the existing knowledge or skills connections are not lost or pruned.
• Teenagers also don’t view risk in the same way that adults do. As teachers, we need to create opportunities
for teenagers to be active, practise their decision-making skills and to be given the opportunity to take risks
during their learning, but to do so in a safe environment.
• Peers play an increasingly important role in validation for teenagers as they move from childhood towards
adulthood.
• Lastly, the adolescent’s prefrontal cortex which houses the executive function, is in ﬂux during the teenage
years; specialising and maturing. As a result, teenagers need extra support with behaviours affected by the
executive function such as self-organisation, decision-making and self-control.
It is these ﬁve particular needs of the teenage brain that the IMYC has been speciﬁcally designed to support
while at the same time providing challenging, engaging, rigorous learning that middle years students ﬁnd
relevant, inspiring and enjoyable.
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E: info@greatlearning.com

www.greatlearning.com/imyc
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LEARNING WITH
THE IMYC

L

earning with the IMYC follows six-week units based around a conceptual idea, called the ‘big
idea’. An example of a big idea is: ‘Things are more stable when different elements are in
the correct or best possible proportions.’ Students link the learning in their different subjects
through the big idea, considering what they are learning from personal, interpersonal and
global perspectives.
Students reﬂect regularly by responding to structured questions. This process is called ‘reﬂective
journaling’ and is designed to help students formulate personal and conceptual understanding of
the subject knowledge and skills that they are learning about, linked to the big idea.
At the end of each six-week unit, students work individually or in small groups to create and
present a media project that reﬂects their understanding of the ways their subject learning links
to the big idea. This gives students the opportunity to express their own ideas through modern,
creative media.
The IMYC Process of Learning creates opportunities to connect learning and develop a personal
perspective, to work with peers, take risks in a safe environment, and to help students to
become conﬁdent, independent and engaged learners. It also provides them with the necessary
academic rigour and transferable skills to prepare them well for GCSE or IGCSE, A levels and IB
Diploma.
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Please open for the IMYC mind map >
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Know that the study of history is concerned with
the past in relation to the present

Know the history of the periods being studied

Know about the ideas, beliefs, attitudes and
experiences of people in the past

Know about the social, cultural, religious and
ethnic diversity of the periods studied

Be able to enquire into historical questions

Be able to describe how the countries studied
have responded to the conﬂicts, social changes,
political changes and economic developments
that represent their history

Be able to describe aspects of the past from a
range of sources

4.2

4.3

4.4

4.5

4.7

4.8

4.9

Be able to sing and/or play a melody with accompaniment

4.8

Things are more stable
when different elements
are in the correct or best
possible proportions.

THE BIG IDEA

11-12 year-olds

Balance

4.22 Develop an understanding of how localities are affected by natural features and processes
4.23 Develop an understanding of how and why people seek to manage and sustain their environment

4.16 Be able to consider pieces of music in terms of meaning, mood, structure, place and time

Each unit includes a similar mind map printed for display.

4.20 Be able to explain how physical and human processes lead to similarities and differences between places

4.15 Be able to perform as part of an ensemble and contribute to the overall experience of the collaboration

4.19 Be able to use maps in a variety of scales to locate the position, geographical features and social environments
of other countries and continents to gain understanding of daily life

4.12 Be able to make judgments about pieces of music, showing understanding, appreciation, respect and
enjoyment as appropriate

4.14 Be able to improvise, extend or create music to express emotion, ideas, creativity and imagination

4.18 Be able to explain the relationships between physical characteristics and human behaviours that shape a region

4.14 Be able to make plans and maps using a variety of scales, symbols and keys

Be able to appreciate another country, culture, society while still valuing
and taking pride in one’s own
4.11 Develop an understanding that there is value in knowing and understanding
both the similarities and the differences between different countries

Be able to develop an increasingly mature response to the ‘other’
4.8

Be able to explain how the lives of people in one country or group are
affected by the activities of other countries or groups

Know about similarities and differences between the lives of people in
different countries

Know about the key features related to the different lives of people in the
countries they have studied

Know about the key features related to the different lives of people in
their home country and, where appropriate, their parents’ home countries

4.7

4.5

4.4

4.13 Be able to use and interpret globes, maps, atlases, photographs, computer models, and satellite images in
a variety of scales

4.1
4.2

Know how people and their actions affect the environment and physical features of a place

Know how the features of particular localities inﬂuence the nature of human activities within them

In this unit students consider how social stability can be improved
when differing cultural beliefs within a community are respected.

International-Mindedness

This unit provides the opportunity for students to become more
thoughtful and adaptable through considering how individuals,
including themselves, benefit from approaching situations in a
measured, rather than extreme way. They practise discussing issues
that they feel strongly about and presenting their views clearly and
respectfully.

Dispositions

Develop an understanding of the ethical responsibility all scientists face

Be able to conduct scientiﬁc investigations with increasing rigour

Know that the study of science is concerned with investigating and understanding the animate and inanimate
world around them

In this unit students explore narrative writing focusing on the
elements, and proportions of these, that can be employed to
create and organise a story. They investigate characters, plot
and setting in depth, thinking about how an author builds a
story by combining these elements. They then experiment with
their own ideas and finally, plan their own narratives using
drama and digital technology to help them improve their ideas
before creating an original story.

T: +44 (0)20 7531 9696

4.25 Develop an understanding of the dependence of almost all life on the ability of photosynthetic organisms
(like plants and algae) to store energy and maintain levels of oxygen and carbon dioxide in the atmosphere

4.24 Develop a deeper understanding of the relationship between living things and the environment in which they live

4.10 Be able to describe works of art in terms of
meaning, design, materials, technique, place and
time

Be able to evaluate their initial artistic products and
adjust the work to better suit their expression

4.8

4.9

Be able to use the elements of art and principles
of design to discuss and critique works of art
showing understanding, respect and enjoyment as
appropriate
Be able to create art to achieve a particular purpose
so that the idea goes beyond art being exclusively for
self-expression and creativity

4.6

Be able to evidence how artists, craftspeople and
designers from a variety of traditions from around
the world use materials, forms and techniques
to express their feelings, observations and
experiences

4.5

Know that the study of art is concerned with visual,
tactile and personal expression used to share and
express emotions, ideas and values
Be able to recognise inﬂuential artists from
particular countries, genres or periods and the
pieces of art they produced

4.4

4.1

Learning Goals

E: info@greatlearning.com
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4.39 Develop an understanding that forms of communication beneﬁt
from the application of rules

4.38 Develop an understanding that the meaning of language can
be inﬂuenced by the situation, form, unexpressed intentions,
physical posture, facial expression and gestures

4.37 Develop an understanding that there are cultural differences
between the way that language is used by different people and in
different situations

4.36 Develop an understanding that language and the way it is used
affects the relationships between people

4.35 Develop an understanding that language is used differently in
different situations

4.34 Be able to recognise and use different linguistic conventions

4.33 Be able to recognise and use different forms, styles and genres

4.32 Be able to recognise and use literal language

4.31 Be able to recognise and use descriptive language

4.30 Be able to recognise and use ﬁgures of speech

4.29 Be able to explain and describe the main features, ideas,
themes, events, information and characters in a text

4.28 Be able to recognise different forms, genres and themes

4.27 Be able to recognise the devices used by an author to
accomplish a purpose

4.26 Know rules for spelling, punctuation and capitalisation

4.25 Know rules for grammatical construction and usage

(Schools will choose the Language Awareness goals that suit their
content and the individual needs of their students.)

Language Awareness

4.24 Be able to write neatly and legibly

4.18 Be able to write narratives to communicate real or imagined
events using descriptive details and event sequences

Writing

4.17 Be able to write in a range of different forms appropriate for
their purpose and readers

4.11 Be able to determine the theme of a text and its relationship to
plot, setting and characters

Reading

Learning Goals

F: +44 (0)20 7531 1333

4.22 Be able to describe the process of energy ﬂow in a food chain, ecological pyramid or food web including photosynthesis and respiration

4.21 Be able to draw diagrams to illustrate simple food chains in an ecosystem

4.18 Be able to classify animals and plants using some local examples

4.15 Know about the energy ﬂow in a food chain, ecological pyramid and food web and the main processes at work,
photosynthesis and cellular respiration

4.14 Know about the interdependence of organisms in an ecosystem, including how living things beneﬁt and suffer due
to internal and external inﬂuences in their environments

4.13 Know about taxonomy: the classiﬁcation of living things

4.11 Know about the structure and functions of complex systems in plants; including photosynthesis in the leaves,
the role of leaf stomata in gas exchange and reproduction in plants, including pollination and fertilisation

4.7

4.2

4.1

Learning Goals

In this unit, students learn about living things and their
environments and how instability in these systems is created
when different elements are not in correct proportion. They
study food chains, food webs and the ecological pyramid of
numbers. They research both natural and man-made changes
to the environment that lead to instability or a new equilibrium
for living organisms.

Science

Language Arts

In this unit students analyse how artists
from different cultures have used balance,
harmony, stability and proportion. They consider
symmetry and asymmetry in a range of works
and create a collage that explores how visual
balance can be created. Finally, students
analyse sculptures from a range of cultures
asking how stability and harmony have been
created by using the different elements in
varying proportions.

Art

4.19 Develop an understanding of how attitudes towards health, practices and behaviours
differ based on cultural values and beliefs

4.16 Develop an understanding of how physical activity affects the body, mind and emotions

4.12 Be able to evaluate their own performance objectively and make a plan of action

4.11 Be able to identify the features of a good physical performance

4.10 Be able to use safe and acceptable tactics to steadily improve their own performance
and that of a team

In this unit students consider how health is more stable
when physical and mental fitness are managed in
appropriate proportions. They look at how the health
of the heart and lungs is maintained through aerobic
exercise and learn about the benefits of circuit training.
They learn about and practise a variety of exercises
from different cultures, which aim to achieve a body/
mind balance then design individual fitness goals that will
help them achieve a healthier lifestyle.

Physical Education

4.34 Be able to reﬂect on what they have learned and its implications for their own lives
and the lives of other people

Learning Goals

4.12 Know how the combination of geographical, environmental and economic features of a region impact human
distribution patterns

4.8

4.6

Know about similarities and differences between particular localities

4.5

Know about varying geographical patterns and physical processes of different places

4.3
Know about the geography, weather and climate of particular localities

Know about the main physical and human features and environmental issues in particular localities

4.2
4.4

Know that the study of geography is concerned with places and environments in the world

4.1

Learning Goals

4.11 Be able to perform a repertoire of music, alone or with others, with attention to performance practice,
breath-control, posture, and tone quality

4.10 Be able to create or compose short pieces within speciﬁed parameters

Be able to use music vocabulary and apply the elements of music to analyse and describe musical forms

Be able to interpret standard notation symbols

4.7

Know characteristics of representative music genres and styles from a variety of cultures

4.4

4.6

Know the uses of the elements of music

4.2

Learning Goals

Know about different ways to ﬁnd and identify credible and
respected digital resources, and how to cite digital sources
in their work

4.24 Be able to design, create, use and evaluate creative digital
solutions for authentic purposes, considering the end-user.

4.2

Be able to select a physical activity they enjoy and decide how they will participate in
their chosen activity

4.32 Be able to consider and respect alternative points of view

4.7

Know that the study of ICT and computing is concerned with
applying technology to gather, use and exchange information

4.1

In this unit students consider the value of establishing stability within communities and how this
can be achieved by managing different elements, or using them in different proportions. They
analyse communities, including their school, and assess important criteria such as the distribution of
population, wealth, facilities and resources. They speculate about the interrelationships between human
activity and the physical environment in parts of the world where instability exists between the two.

Geography

In this unit students develop an awareness of how different presentation
forms need to consider the audience and purpose they are intended for.
Students prepare a brief presentation about themselves, design a logo and
produce a short radio commercial. All tasks focus on how elements within a
presentation need to be in the correct proportion to achieve a stable and
successful solution.

This unit introduces students to a range of rock music spanning five decades and
several cultures. They examine the arrangements and proportions of elements in rock
music such as the verse and chorus pattern, hooks and riffs, melody, harmony and
rhythm. They explore how these are combined to create stability within a composition
and make it distinctly ‘rock’. Students form small groups to (write and) perform a
rock song and reflect on how each band member contributes to the whole.

Music
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4.17 Develop an understanding of how historical
sources can be different from and contradict one
another and that they reﬂect their context of time,
place and viewpoint

4.16 Be able to describe how certain aspects of the
past have been represented and interpreted in
different ways

4.15 Be able to place the events, people and
changes in the periods they have studied into a
chronological framework

4.14 Be able to select and record information relevant
to an historical topic

4.10 Be able to describe and identify causes for
and results of historical events, situations and
changes in the periods they have studied

Know the characteristic features of particular
periods and societies

4.1

Learning Goals

In this unit students consider the importance of scrutinising the vast amount of
information that is accessible online and in other media. They learn to test the
reliability of sources in order to gain an accurate picture of important people,
issues and events. They investigate how reputations are created, why people develop
opinions and make incorrect or inaccurate judgments and whether historians present
fair and unbiased accounts. Students research historical figures and the different
factors that influenced opinions at the time and why these may have changed.

History

Using the mindmaps to plan collaboratively helps ensure that every teacher knows how their
colleagues are helping students learn.

Throughout every unit and in every subject, there are opportunities to assess the progress of
your students skills. Learning Goals in bold denote key skills which correspond to rubrics in the
IMYC Assessment for Learning Programme.

Each unit is summarised within a mind map such as the Balance unit on this page spread. You
will see that the overview of your students learning in each subject is closely connected to the
Big Idea and to the Learning Goals of each subject. The Teachers File contains a complete list of
Learning Goals and mind maps of every unit of the IMYC.

The IMYC mind map

ICT and Computing

4.29 Be better able to communicate effectively and appropriately with individuals and
reﬂect upon how their actions affect themselves and others

Know that the study of physical education is concerned with healthy lifestyle choices
and activity which lead to physical, emotional and mental balance
Be able to steadily improve performance with control, coordination, precision and
consistency, a range of physical skills and techniques whenever possible

4.6

4.7

4.1

Learning Goals

Know about a range of views, cultures and traditions
Be able to consider and respect the views, cultures and traditions of other people

4.6

Learning Goals
Learning Goals

THE 30 UNITS OF THE IMYC
T

he IMYC provides schools with ten units for each of the three year groups or grade levels it covers.
Below you will ﬁnd outlines of examples of units from each year group.

Balance

(For 11 to 12 year olds)

The Big Idea

Balance

Things are more stab
stable
ble when different elements
are in the correct or
or best possible proportions

A unit
it for
f studen
t d nts
ts
t aged
d 11-12
11
1-12
12

years

Subject coverage

Things are more stable when
different elements are in
the correct or best possible
proportions.

Art
Geography
History
ICT and
Computing

www.greatlearning.com/imyc

Music
Physical
Education
Science

Fieldwork Education Limited

Resilience

Language Arts/
Literacy

(For 12 to 13 year olds)

The Big Idea

Subject coverage

Success over time
requires persistence.

Art

Language Arts

Geography

Physical
Education

History
ICT and
Computing

Resilience

Science

p
persistence
q
Success over time requires

A unit for students aged 12-13 years
www.greatlearning.com/imyc

Challenge

(For 13 to 14 year olds)

The Big Idea

Challenge

Facing up to, or overcoming, problems
and
barriers increases possibilities in our
lives

A unit for students aged 13-14 years

Facing up to, or overcoming,
problems and barriers
increases possibilities in
our lives.

Subject coverage
Art

Music

Geography

Physical
Education

History
ICT and
Computing

Science
Technology

www.greatlearning.com/imyc
From Fieldwork Education

Language Arts/
Literacy
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Learning Group

WHAT IS SO DIFFERENT
ABOUT THE IMYC?
It is the ﬁrst curriculum that really addresses what 11 to 14 year old
students need. It actually attempts to put theory into practice and openly
addresses the challenges that schools face when trying to bridge this gap.
The IMYC shows real understanding of the unique philosophy and approach to
learning that students at this developmental level require.
Alison Lipp, Secondary Principal and Curriculum Director at the American International School of Rotterdam

T

he IMYC addresses the needs of middle years (11- 14 year old/KS3) students and helps them develop as
21st Century learners. It is based on clearly deﬁned subject learning goals and standards which outline
the knowledge, skills and understanding across all subjects, international mindedness and the personal
development students need during their middle years experience.

The IMYC provides freedom and autonomy for teachers. It enables them to choose how to reach each
learning goal, using the IMYC unit tasks, or adapting them to their students’ needs, to facilitate learning and
skills development. Throughout the three years of the IMYC they will have multiple opportunities to enable
the practical development of skills and allow sufﬁcient time in class for students to practise properly.
For schools, the IMYC provides a cohesive structure that links learning and develops knowledge, skills and
understanding across multiple subjects all linked to a unifying conceptual idea delivered over a six-week
period. It has been developed with the understanding that schools should not be forced to revise their school
structure. It complements and supports existing middle and secondary school structures and planning
processes. It creates formal opportunities for subject teachers from multiple disciplines to collaborate and
provides a cohesive learning experience for all students – again promoting relevance, engagement, skills and
subject knowledge acquisition, personal and international development.
Once schools become members of the IMYC they can access the IMYC Members’ Lounge. The Members’
Lounge supports teachers in their planning and use of the IMYC and helps them to become part of a
worldwide learning community using the IMYC. It includes handy tools like the Route Planner - an innovative
teacher-friendly tool that helps teachers plan for their subjects for a whole year, ensuring suitable subject
coverage of the learning goals for every year group. The Assessment for Learning programme and its
tracking tool are resources that help teachers track subject skills over three years and give teachers online
access to the latest updated IMYC units.

T: +44 (0)20 7531 9696

F: +44 (0)20 7531 1333

E: info@greatlearning.com

www.greatlearning.com/imyc
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ABOUT FIELDWORK
EDUCATION
I

n 1984, two headteachers and long term colleagues,
David Playfoot and Martin Skelton, began Fieldwork
Education. Their goal was to offer the best help to
schools they could, help they felt hadn’t been available
to their own schools, and help that was ﬁrmly rooted in
best practice and research but that was also practical,
accessible and jargon-free.
Something else was important too. Even as far back as
1984, they recognised that learning was what schools
were all about and that everything else in school should
be judged on how well it contributed to children’s and
students’ learning. Improving learning soon became
the mission statement of Fieldwork Education and the
deﬁning characteristic of all of the early training work we
carried out.
Fieldwork Education has grown and changed since those
early days although our passion for improving learning
remains as strong as ever. We now have long term
relationships with schools, working with them over time to
build capacity and improve learning for everyone.
We have developed the fastest-growing independent
primary curriculum in the world. The International
Primary Curriculum (IPC) is now used by schools in over
92 countries where thousands of children experience
great learning, great teaching and great fun. And we have
also developed a range of assessment and evaluation
tools, all – as you might expect – focused on learning.
From Learning-Focused Reviews to our Assessment for
Learning Programme to our transformational Looking for
Learning protocol and The Looking for Learning Toolkit.
The IMYC represents the latest piece in our programme of
learning-focused support for schools. We remain thrilled
and buoyed by the support we get from schools and the
feedback they give us about all aspects of our work.
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Our learning now, you can see
how one thing links to another, it’s like
you’re building a mosaic. You find a piece
and it fits and helps you to make a big
picture of what you’re learning.
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links in their subject learning before the
adults do. We hadn’t anticipated the
students’ ability to make the links so
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Head of School

Curriculum Coordinator

Because there is one big idea
(for each 6 week theme), most subjects
all link to that and it helps so you can
focus on it; you can see it in a
geography way or an ICT way and in
other subjects too.

Students ccan
identify
connections
an ide
entify connec
cti
tions
in theirr llearning
earnin
ing in ways that
th
hat we
teachers
don’t
teache
ers don
n’t always see
e and they
ey
understand
big
understa
tand exactly
exa
xactly how to us
use the bi
ig idea
to
relevant
links.
o help th
them find rele
levant lin
nks.

Student

Curriculum Coordinator
Coo
oordinatorr

was
awesome!
That w
as aw
wesome!
do
I wa
want to d
o it again!
Student after first exit
point
it p
o nt
oi

13

INTERNATIONAL MIDDLE YEARS CURRICULUM
18 King William Street, London, EC4N 7BP
T: +44 (0)20 7531 9696 F: +44 (0)20 7531 1333
E: info@greatlearning.com
www.greatlearning.com/imyc
The_IMYC
InternationalMiddleYearsCurriculum
From Fieldwork Education, a part of the Nord Anglia Education family
©WCL Group Limited. All rights reserved.

14

The International Middle Years Curriculum A curriculum for 11-14 year-olds from Fieldwork Education

